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Speaking to Learn: Using Business
Cases in EFL Classes

by Susan Comrad

This article provides background and e
theoretical gistifrcation far a preseniation
fo take place ar the January AETK
meeting. Susan Conrad reaches at the
Lnglah Training Center i1 Seoid.

If we want our students to become more
competent English speakers, how im-
portant is it that they have opportunities
for realistic, substantive communication
in class? How important is it that they
speak not to practice a certain sentence
structure or to imitate a model, but to
discuss their own ideas in order to reach
a conclusion?

The answer "very important” is
supported by three diverse areas of
interest in TESOL: communicative
language teaching, conversational analysis,
and the teaching of grammar. Most of us
have become well acquainted with the
justification of communicative teaching,
of paying more attention to meaning, to
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the form-meaning relationship, to the way
language is used as a tool for com-
munication—in general, promoting
learning through meaningful use of
language (for a summary, see Richards
& Rodgers, 1986). In addition, we have
seen firsthand that students don' t become
fluent through meaningless repetition and
memorization. What they can easily do
in drills, they often cannot use quickly
and appropriately in more realistic
situations. Different kinds of tasks which
will improve students' communicative
ability are needed.

The second justification for
substantive discussions in class comes
from the field of conversational analysis.
Sacks, Schegloff, & Jefferson (1978) first
described the complexity of turn-taking
in conversations. Since then we have
amassed more and more knowledge of
what a person needs to know to function
in a conversation (for a summary, see
Wardhaugh, 1985). How do you get a

(See Speaking to Leam, p. 8)
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Call for Papers
The 1989 AETK Spring Conference
will be held the last weekend of May
Persons interested in gnva
Kzesentanm should send a proposal by
rch 15, 1989 to Marie Fellbaum
c¢/o Yonsei University Foreign
Language Institute, 134 Shinchon-dong,
Suhdaemoon-ku, Seoul 120-749.

Topics may include: research in
second langu ge acquisition, teacher
education and training, classroom
technigques and methods in all skili
areas, or any other area related to
foreign language teaching in Korea.

Presentation proposals must in-
clude a title, a 150 word abstract, and
the name and current mailing address
of the presenter. o

Looking Back

s we look ahead to 1989, it is

appropriate to also look back

and remember the past. Most
present members of AETK joined after
1985 and did not receive the
Association's earlier newsletters, sc
this issue includes several articles
from AETK newsletters published
during the years 1982-1985.

The first AETK newsletter was
called ]baa‘lng Lnglsh in Karea and
began with Barbara Mintz as editor in
January 1982. There were five issues
in Volume 1 (1982), three in Volume
2 (1983), and one in Volume 2
(1984). The name was changed to
AETK News when the present editor
tegan in 1985, but the system of
numbering was continued. There were
five issues in Volume 4 (1985-1986)
and five in Volume S (1986-1987).

The present newsletter, ALTK
Bulkerin, an in September 1987. At
that point tl% system of using volume
and issue numbers was dropped in
favor of the simpler practice of
numbering each issue consecutively.

From September 1987 until April
1988, AET7K Bullertiz (Numbers 1-7)
a pea.red more or less monthly as a

ort news sheet, then became a
bnmonth\y newsletter in its present
format beginning with Number 8,
issued in July 1958 d
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AETK

The Association of English Teachers in Korea
is a professional association of language
teachers formed in November 1981 to promote
scholarship, strengthen instruction, foster
research, disseminate information and facilitate
cross-cultural understanding among persons
concerned with foreign-language teaching and
leamning in Korea. Meetings are held monthly
except during the summer, and the Association
occasionally sponsors other events of interest
to language teachers. Membership is open to
all persons who support the goals of the
Association. AETK is an afftiliate of TESOL
(Teachers of English to Speakers of Other
Languages).

President:

Paul Cavanaugh, Yonsei
Language Institite

Vice President:
Marie Fellbaum, Yonsei University Foreign
Language Institute

Secretary-Treasurer:

(Position vacant)
Member-at-Large 1987-1989:

Eric Strickiand, Yonsei University Foreign
Language Institute
Member-at-Large 1988-1990:

William Burns, Sogang University

Past President:

Ceorge Matthews, University of Maryland,
Asian Division

Fublications Committee Chair:

Eric Strickland, Yonsei University Foreign
Language Institute

Newsletter Editor:

Dwight Strawn, Yonsei University English
Depattmert

University Foreign

AETXK Bulfetin, the Association's newsletter,
is published as a service to AETK members
and may be obtained by joining the
Association and paying the annual membership
dues (W10,000).

The Publications Committee welcomes
articles in English for AETK Bulletin
concerning all aspects of foreign language
teaching and learning, especially those with
relevance to Korea. All material should be
typed, double-spaced, and should follow the

A style as used in the 7ESOL Charterly
(see a recent issue of JESOL CQuareerly for
examples).

Send all announcements and articles to be
considered for publication to: AETK Bulletin,
c/o Eric Strickland, Yonsei University Foreign
Language Institute, 134 Shinchon-dong,
Suhdaemoon-ku, Seoul 120-749.

Deadlines for the receipt of material are as
follows:

November 15 for the January issue
January 15 for the March issue
March 15 for the May issue

May 15 for the July issue

July 15 for the September issue
September 15 for the November issue
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....................
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Schedule of Forthcoming Events Sponsore by
the Association of English Teachers in Kcrea

A

Saturday, January 21, 1989, 2:30
PM. January AETK meeting at the
Yonsei University Foreign Language
Institute. Susan Conrad (English
Training Center) will give a
presentation entitied "3neaking to
Learn: Using Business Cases in EFL
Classes.” {See related article on page
1 of this issue.)

January

Saturday, February 18, 1989, 2:30
PM. February AETK meeting at the
Yonsei University Foreign Language
Institute. Glenda Thresher (Central
Texas College) will speak on “Some
Communicative Activities for the ESL
Classroom.” (Note: The February
meeting will not be held on
Wednesday, February 15, as
announced in the November AF7A
Bulletin, but will be on Saturday.
Feburary 18.)

February

March Plans to be announced.

April Plans to be announcecd.

1989 AETK Spring Conference and
Annual Business Meeting. Details to be
announced.

For further information about AETK programs. contact Maris

Fellbaum, c/o Yonsei University Foreign Language institute. 134
Shinchon-dong, Suhdaemoon-ku, Seoul 120-749

May

AETK Councd Fosibn Cpen

Secretary-Treasurer Resigns

Susan Gaer, AETK Secretary-Treasurer elected in May 1988, resigned in
November because of a change in plans which meant that she would be
returning to the United States.

Gaer's resignation left a key post in the AETK Council vacant, and
the Council is looking for someone who can complete her term and serve
as the AETK Secretary-Treasurer until the next Annual Meeting in May
1939.

Any AETK member who is interested in filling this position for the
remainder of Ms. Gaer's term should contact AETK Fresident Paul
Cavanaugh, c/o Yonsei University Foreign Language Instiiute, 134
Shinchon-dong, Suhdaemoon-ku, Seoul 120-749. TEL: 392-0131, ext. 2784

While the position of Secretary-Treasurer is vacant, ail
membership applications and dues payments should be
sent to AETK President Paul Cavanaugh at the above
address.
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Curriculum Development at Sogang University

by Wiliam T. Bums

William Burns, who lfeaches at Sogang
University, was the speaker at the
Yovemter 1388 AETK meeing rerd on
November 12 in conjunction willh e
AETK Book Far The following article
& a summary of his presenarian. .

Sogang University is revamping its
General English Program. A university-
wide restructuring of requirements last
spring prompted the English faculty to
undertake an evaluation and redefinition
of the General English curriculum which
had remained virtually unchanged since
the drastic enrollment increases in 1981.

In fact, there had been mounting
pressure from both faculty and students
in recent vears for a response to the
changed emphases in language teaching
theory worldwide, as well as for a
response to the demands of students for
more participation in the management of
their leaming. Many felt that the current
program was based on an increasingly
outmoded communicative methodology
irrelevant to the newly “democratized”
campus.

Professor Lee Hong Bae, the
program director, last spring asked the
faculty members to join one of several
research committees whose findings
would provide the basis for a new
curriculum. The research areas included
student perceptions of language needs.
non-English faculty perceptions, trends in
major Korean universities, and
international trends in English language
teaching.

Although the relatively short period
available preciuded overly rigorous
research, the teachers were able to
accumulate mountains of often surprising
data. To a remarkable extent, results
from the various committees led to
similar conclusions.

The most significant results were
those from the committees on student
perceptions and “world trends.”

Students in general were less
critical of the current program than had
been expected. They indicated support for
the Sogang tradition of using English as
the medium of instruction for afl General
English courses. The faculty’s foreboding
that students might opt for grammar-
transiation methodology proved
unfounded. Students were also more
positive than expected toward Sogang's
widespread use of video in class.
Students voiced strong desire for more
content in the courses, especially content
related to their areas of specialization.
They asked for more emphasis on
reading and writing skills and for a more
integrated curriculum. Many students

considered the six required two-credit
courses unrelated and unfocused. A
number of students expressed increased
interest in topics related to foreign
culture, an aspect of ELT that many
teachers have played down in recent
years.

The research on language teaching
methodology indicated an international
trend toward greater specification of
purpose. Of particuiar interest for
university programs is the development
of "English for Academic Purposes,”
especially in Europe and North America.
Also the cognitive element of language
learning is receiving increased attention.
The CALP (Cognitive Academic
Language Proficiency) goal as suggested
by James Cummins in 1979 has now
been refined into CALLA (The Cognitive
Academic Language Learning Approach)
recently described by Chamot &
O’ Malley (1987). "Cognitive™ in these
acronyms refers, not so much to the rule
learning of those methodologies in the
1970s heavily influenced by Chomsky's
earlier work, but more to content
learning as the matrix for language
learning. Bernard Mohan's Langguage amd
Comterrr (1986) has generally been seen
as a landmark text on the topic. Also
“integration” has been promoted in
reference not merely to language and
content, but also to the so-called four
skills. Thus the general pattern of
contemporary language teaching appears
to be that students identify some content
area which they research through reading
and listening, discuss to sharpen their
understanding, and finally report about in
written or oral composition.

On the basis of the research it was
relatively easy for the faculty to work
out new course descriptions for a
reduced number of courses with
increased content and better integration
of skills. More problematic has been the
selection of materials. Early on it became
evident that there are no materials which
provide the oral/aural practice that
Korean university students need
integrated with materials designed for
reading skills development at a suitable
intellectual level. It was obvious that
most of the materials would have to be
developed by the faculty. Since it was
more practical to develop reading
materials than video programs, the
faculty decided to choose professionally
produced video programs (in the case of
the basic course, a series of
documentaries distributed by the BBC)
and then produce various materials
supporting the growth of reading skills,
reading comprehension, discussion, and
composition.

The faculty have generally found

this materials production quite
challenging since the methodology is so
new. [t has been necessary to make a
two-pronged eiort: first in theoretical
research, especially on content-based
instruction and oni basic reading skills,
and secondly in classroom research with
prototypes of the new materials. This
phase of the project, which is just
getting underway, will probably require
two or three years of rather intensive
production followed by further evaluation.
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Kangnam Group
Meets at ETC

A group of AETK members in the Kang-
nam area of Seoul met on November 26
at the English Training Center in
Yoksam-dong for a presentation by Susan
Gaer and Susan QOak (both of ETC) on
the use of video in language teaching.
This is the first reported gathering
of AETK members for a separate
meeting in their own area, and it
suggests that perhaps the time has come
for the Association to revamp its
structure to include provisions for local
chapters and/or special interest groups
with their own schedules of meetings
and activities. O

December AETK
Meeting

John Nance, British Council rep-
resentative in Seoul. was the speaker at
the December AETK meeting held on
December 7 at the Yonsei University
Foreign Language Institute.

In his presentation, Mr. Nance
explained the role of the British Council
as an autonomous agency supporting
English language teaching around the
world and described the Council's
facilities and resources available for that
effort in Korea. a

—
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Korean Students'

Acquisition of English:

and Linguistic Variables

by Edward F. Klein

Regrinted from Teaching Engiish in
Korea, | (#). Sepleniter 1982 Faward
Klem. of Hawaii Facilic {"olfege. was a
Fulbright Exchange Lecturer ar Sogang
Lniversity ar the rime this wticle was
writtenn and, priov fo har had served as
a US Feace Cops volunteer in Korea m
tre fake 190k

Let me begin with a true story. My first
son, who is a voracious eater, was
gulping down his cereal one morning not
so long ago. I said to him, "Fatrick, you
eat like a pig! Kkulkkul." KZw/-kku/ is
the onomatopoeic form used to imitate
the sounds of pigs in the Korean
language.

"Daddy, what's that mean?"

Being the inveterate language
teacher, 1 seized upon the occasion to
give a mini-language lesson. "KAw/-kAu/
is what a pig says in Korean,” [ said
didactically. I continued, "Furthermore,
ducks say cozzcoir in French and dogs
say mong-mong in Korean.” With this
last piece of linguistic information,
however, I had pushed my luck too far.
Though my children had never had the
experience of hearing any Karean pigs or
French ducks, by which they could have
etther confirmed or refuted my early
morning linguistic tid-bits, the alleged
Korean dog sounds caught the attention
of my eight-year-old daughter.

"Oh, Daddy, you're wrong about
the dog. [ heard a Korean dog barking
at the house next door yesterday, and
that Korean dog went dow-wow just like
any American dog ['ve ever heard!”

Of course my wife and 1 were
reduced to deep belly laughter, but upon
a little reflection, I realized that it was [
who was the student in this mini-lesson,
for it was a poignant reminder that there
is more to language learning and
teaching than the simple relating of
information from a knower to a non-
knower. My daughter's rejection of the
idea that a Korean dog could "sound”
different than an American dog brought
to light again how important it is for the
tanguage teacher to realize the learner's
cognitive frame of reference, the
language background, and even the
student's personal affective domain, for
in refuting daddy's allegation that
Korean dogs and American dogs barked
differently, my daughter showed no small
amount of emotiona! involvement.

For about a decade now, applied
finguistics and language teaching peda-
gogy have been placing an increasing
imount of emphasis on the need to

consider a wide range of variables in the
complementary processes of language
teaching and learning. As language
teaching professionals develop their
approaches, methods, techniques, and
theary of language acquisition. it is often
pointed out that we must consider the
linguistic, culwral, and personal aspects
of the language learning process. In the
following few paragraphs, [ would like
to review briefly how the general trends
in our field have shifted over the years,
especially in light of the linguistic, cul-
tural, and personal variables, and, more
specifically, how this relates to language
teaching in Korea.

The so-called grammar-transiation
method of language teaching has always
had as its goa! a reading knowledge of
the target language. It was expected that
students would display their knowledge
of the target language by translating it
into the mother tongue. One particularly
unhappy aspect of this approach was that
it was usually based on a written
grammar that closely followed the Greek
and Latin models of old. This resulted in
some strange descriptions of English bent
to match classical grammar formats (e.g.,
declining English nouns when actually
only the possessive case in English is
ever different!). In many ways, the
grammar-translation method matched well
several aspects of traditional Korean
education. The memorization of rules and
vocabulary and recitation aloud of
readings remind us of students poring
over Chinese characters and ancient
classical writings. The total acceptance of
a written grammar, no matter how in-
accurate it was, reflected the importance
placed on unquestioning acceptance of
authority. The English grammar-
translation classroom was emotionally
quite safe since the student was hardly
ever asked or encouraged to venture into
real use of the target language. A
student could safely stay in the mother
tongue, translating into Korean or asking
questions about English in Korean This
is a phenomenon not unique to Korea.
The same was true in my U.S. high
school Latin and Greek classes.

In summary, the grammar-
transfation method paid heed almost
exclusively to linguistic variables of the
target language, and those only as
presented in a grammar based on a
classical format that dated back to
Dionysius Thrax in the second century
B.C. There were few cultural aspects
dealt with during the classes. Any
personal variables in the process of
language learning were mastly ignored.
All of the students were expected to

Personal, Cultura:

learn in about the same way. "Be pre-
pared to translate frum page x to page
y.” The student had to wmake iitile
commitment to thinking or feeling in the
new language.

After World War Ii. behavioral
psychology and structural finguistics met
in the language classroom and the audio-
lingual method developed. Considerable
change came about I the role of lin-
guistics in language teaci: .z Uontrastive
analyses were carried o, o nany pairs
of languages so thatv we ianguage
teachers could know where to cxpect
probiems in the pronunciation.
morphology, and svitax of the language
learner’s. production. For example, the
fact that English has 2 iwo-way conwast
in bilabial plosives based on voicing /7y
vs. /b/) but Korean has a ihree-way
contrast in biiabial plosives tased
primarily on the onset of voicing the
vowel after the release of the consonant
(p/ vs. /p'/ vs. Jpp/y was enough for the
linguists to predict that the English
speaker would have trouble differentiating
among and producing the Korean bilabial
plosives. These points. therefore. nesded
to be carefully pointed ot and practiced
in the classroom. Inswead of grammars
based on classical models, descriptive
grammars of languages were worked oin.
and teaching materials were developed
mostly for driiling sentence patierns. The
patterns were manipulated in the drilis
by a variety of methods. such as
substitution, deletion, expansion, and
transformation.

In audio-iingualism a great deal
more attention was paid to cultural
aspects of the target ianguage. This was
probably because speaking and
understanding were being emphasized
more; and, in fact, there was i sta-
tistically more probable chance tiat the
language learner wouid someday have the
opportunity to face a naiive speaker of
the target language. That is, trave!
possibilities were burgeoning. A notable
publication of the time by one oi the
pillars of audio-lingualism was Robert
Lado's L iguistics Aarass (ulnires.

Language classes usmg an audio-
lingual approach certaniy Huac different
assumptions about iearning theory.
Because of the influence ot behavioral
psychology, language ieaming was said
to be habit formation {(not the memo-
rization of grammar rules), yet audio-
lingualism was similar (¢ grammar
translation in that there was lirtle room
for considering differenices among
learners. There were aiso a number of
other important aspects in the personal
affective domain. For example, great
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by Shirley Wright

Reprinted from TESOL Newsletter, o/
NN, No. 5 (Ocrober 1988). Shirley
Wright., wha reaches at George
Hashingron University, is 2 member of
the TESCOL Execurwve Board

The sixth, revised Directory of
Professional Preparation Programs in
TESOL in the U.S. 1981-B4 has as it
Fereword an insightful article by
TESOL's first president, Harold B.
Allen, entitled "You and the Profession.”
In it Allen sketched the “continuing rapid
transformation of an occupation and an
emerging discipline irto a new
profession.” Allen, of course, referred to
the teaching of ESOL.

Allen contends that this pro-
fess:onalization process began in 1940
with the founding of the English
Language Institute at the University of
Michigan and ‘the recognition that the
teaching of ESOL is a discipline
requiring preparation different from that
of teachers of English to native
speakers”; in other words, a recognition
that simply being a native speaker does
not make vou an effective teacher of
ESCL. Allen dates the emergence of
professional status for the teaching of
ESOL as 1966. the year that TESOL,
the professional organization, was
fcunded. If you are into astrology, a
trendy topic in recent times, 1966 places
TESOL in the year of the horse under
the Chinese calendar system, and under
the sign of Pisces, but close to the Aries
cusp, it we accept as TESOL's birthdate
the March 18-19 date when the TESOL
constitution was ratified.

in Allen's brief account of
TESOL's transformation into a pro-
fession, he draws on research carried out
by social scientists analyzing the
sociology of the profession. These studies
characterize professions as often evolving
our of disciplines, which over time have
spun out of occupations. Another
werdilying attribute, Alien points out. is
"having association with an already
estahlished profession.” His relevant
example here is the parental-offspring
refationship in the early days between
:he teaching of English to native
speakers and the teaching of English o
speakers of other languages. In fact,
TESOL, the professional organization, is
the cffspring of five parent organizations,

TESOL: Our Evolving Profession

one of which was the National Council
of Teachers of English. In any case, the
point | wish to emphasize here is that
professionalization is an evolutionary
process. Moreover, although TESOL has
shown tremendous growth over the past
two decades and although, as a pro-
fession, TESOL has come a long way,
we are still very young.

In my view, the youthfulness of
TESOL is a double-edged sword. On the
minus side, it means that we must suffer
through the growing pains that appear to
go with an evolving profession: lack of
professional recognition, low status, poor
pay. On the plus side, it means that, as
members of the profession, we have it
within our power to contribute to the
shaping of our profession: defining goals
and developing and implementing
strategies for attaining these goals.

So far what has been accom-
plished? The decade of the '70s saw
rapid growth in the teaching of ESOL
and the theme throughout this period
centered on pedagogic issues, such as
defining qualifications and developing
training programs for practitioners in
teaching ESCL. If there were discussions
about professional standards, or
employment issues, the voices were not
loud enough or frequent enough to be
noticed. In contrast, the current decade
of the '80s has been strongly committed
to issues of professional standards and
employment concerns. Let's quickly
review some of the highlights.

The spring of 1979 marked the
appearance of an article by Lorraine
Goldman in the HATESCOL Newslerter,
lamenting the sorrv state of the TESOL
professional vis-a-vis employment
opportunities and wondering whether she
should give up, and whether anyone
cared. In the fall of that year, the
HATESOL Newsletter carried a response
to Lorraine's lament written by Ira
Bogotch. In essence, Ira said, "Yes,

Lorrzine. the TESOL profession is in a
sor: o obut sdnn’ 1 leave: stay and
chan.v « work 7o pake 11 beiter” in

this same article, Ira called on
WATESOL 1o organize a Town Meeting
on "Empiovment Concerns in ESOL."
WATESQOL complied. The {ollowing
year, 1930, WATESOL took its employ-
meni issues show on the road to the
TESCL Convention in San Francisco,
and the resuft was the formation of the
TESOL Ad Hoc Commitiee on Employ-

Readers are inviied to contribute articles for this page which comment upon |
professional, social or ethical issues related to language teaching Views expressed in
the articles are those of the authors and do not necessarily represent positions
supported by the Association of English Teachers in Korea or AL7X Bulketin

ment Issues. chaired by Carol J. Kreidler.
The following year this committee issued
a written report making recommendations
for effecting positive change in the
employment arena. The committee on
Employment Issues subsequently became
part of a new committee, the TESOL
Commitiee on Professional Standards.
Under the continuing leadership of Carol
J. Kreidler, and following the lead of
NAFSA, which had already gone through
the process of developing NAFSA
Principles for Intemnational Educational
Exchange (1983), the Committee on
Professional Standards began the
enormous task of developing standards
for the profession. They were completed
and endorsed in 1985. Like the NAFSA
Principles, the TESOL Standards form
the basis of a program of seif-study or
self-regulation.

The activities here described have
been a necessary step and of critical
importance to the evolution of our
profession. It is, however, still too soon
to gauge the extent of the effect the seli-
study program will have on the
profession as a whole. I firmly believe
the benefits will be great. They may,
however, be slow in coming because the
self-study process itself is slow, and the
seemingly simple task of getting every
program faunched into a self-study, in
reality, represents a mind-boggling
undertaking. Stay tuned.

Now, as the decade of the '80s
begins to decline, I have pulled out my
astrological charts, polished my crystal
ball, and checked the tea leaves 1o see
what the future holds.

What 1 see as we approach
final decade of the 20th century iz tha!
the best is yet to come! I see the
TESOL and NAFSA Programs of Seif-
Sudy gradually gathering momentim and
really iaking off, and [ predict thay
programs that make a genuine. seticus
commitment and effort to go through the
NAFSA and TESOL oprograms of seif-
suidy will benefit greatly from the
experience and will in W contribute to
enhancing the strong professional image
that we must project in our quest to
increase the awareness of TESOL as a
professiant ameng decision makers outside
of our group. In addition, I predict for
TESOL a gradual shift, from the iooking
inward and communicating among
ourselves that has characterized the 1980s
toward a locking outward in the 1990s,

(See Owr Evolving Profession, p. 6)
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Our Evolving Profession
(Comswed trom p. 57

is just as critical and as important a step

in defining and shaping our professional

evolution as has been the development of
professional standards and the program

tor self study in the 1980s. Apparently, I

am not alone in sharing this view.

At the TESOL Convention in
Chicage last March, Linda Tobash of
LaGuardia Community College repotted
on the results of a survey on em-
ployment issues conducted last year.

Linda reported that "pro-
fessionalism” topped the list of most
frequently cited problems. Respondents
indicated that they believe that we, as a
profession, must take greater initiative in
making decision makers and others
outside of our field aware of "who it is
we are and what it is we do.” In
Linda's survey respondents who identi-
fied professionalism as the top problem
called for the following actions:

1. Push professionalism and pro-
fessional recognition.

2. Convince universities that we
(ESOL) are a department and not a
short term program.

}. Show that we are an academic
discipline and nct remdial; not just
anyone can teach ESOL; e.g.,
Architect to TESOL professional: "Do
you think I could teach English in
Malaysia?” TESOL protessional to
architect: "Do you think I could
design houses in Sarawak?"

4. Get TESOL concerns to the general
public.

5. Safeguard the rights of all pro-
fessionals.

5. Publicize the need for trained
staff; stop the trend of hiring un-
trained and undergualified both to
teach and/or to develop materials.
(This was seen as being most detri-
mental to the emtire profession since
staff who are untrained cannot
represent us professionally.)

They (the respondents) believe that
“until TESOL is viewed by one and all
as a profession. with unique charac-
teristics, made up of members having
comparable worth to peers and
colleagues, many issues relating to salary,
securities, and benefits cannot be
resolved.” I believe they are right on!

Linda's respondents also called for
action in other categories, such as
working for ESOL Certification in each
and every state in the US. Currently, 34
out of 50 states recognize the necessity
of special training for the teaching of
ESOL. There are still 14 states out-
standing: Alabama, Arkansas, Connecticut,
California, Maine, Maryland, Mississippi,
Michigan, Missouri, Oregon, Penn-
sylvania, South Carolina, Vermont, and
West Virginia Although state certification
adversely affects K-12 programs most
directly, state certification also has to
have serious impact on post secondary
programs in state institutions of higher
learning because it indicates refusal of
that state to recognize the legitimacy of
ESL as a discipline requiring teachers
with specialized training. In my opinion,
a state university-based ESOL program
located in a state that has endorsed
ESOL certification will have better luck
making a case for professional
recognition. The message: We should ali
be pushing for 100% state certification
of ESOL teachers (all S0 states) by the
year 2000.

In conclusion, just as the ' 70s
appeared to emphasize pedagogical
developments in the teaching of ESOL
and the decade of the 'B80s has had us
turning owr collective attention inward to
issues of employment, professional
standards, and self-study, I believe that
in the decade ahead our mission is to
take the necessary measures to ensure
that outsiders (decision makers, peers,
and colleagues) come to recognize and to
accept the teaching of English to
speakers of other languages as a pro-
fession in its own right. We can accept

nothing less if we hope to compi  the
evolutionary process of professic:it
ization.

Hence, my number one professional
goal for TESOL is the achievement of
external recognition for TESOL as a
legitimate, bonafide, academic profession,
made up of professional members, whose
specialized knowledge and training equip
them to work as teachers, teacher
trainers, administrators, materials writers,
o researchers in the teaching of English
to speakers of other languages. My
deadline is reasonable: ASAP or at the
latest, by the year 2007, Everyone is
invited to join this crusads. “%e will ali
benefit, our students inchided.
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by Robert MacPherson

Reprinted from Teaching English in
Korea, 1 (3). May 1952 When this
articke frst gppeared, Robert MacFhersan
was teaching ar Sungkyunkwan
Cniversity. The assumptions behind the
scoring guide are that the basic
princip/es af pacagraph. arganizatian
(detinitians of unfty, development, and
calkerence) fave been faught and that e
student essays will be a2 maximum of
mwo sigle-spaced fhandwritien pages.
Each swdent receives a copy of the
suide so thar a/l studemrs will kmow fiow
the grades for ther essays were derivec

To the student: Your essay will be
graded according to two criteria: (1)
Crganization & Content and (2)
Grammar, Vocabulary & Spelling. You
will receive one numerical score for
each. To derive your grade. add the two
scores and multiply the result by 4.

For example:

15 (for Organization & Content) +
10 (for Grammar, Vocabulary &
Spelling) = 25, and 25 X 4 = 100 (A+).

{. Organization & Content

15 - Good clear, balanced structure
(beginning, body, ending) with

13

B

9

interesting, creative treatment of the

{l. Grammar,

Vocabulary &

assigned topic. Unity is provided Speliing
by relevant supporting detail and
smooth transitions. Composition is 0  Moderately complex grammar with

clear and informative.

Satisfactory structure. Treatment

of topic is clear but routine. No
indication of additional sources for
development. More supporting
detail is needed for topic.

Adequate essay structure. Treat- g
ment of topic is somewhat general
and/or vague. Topic sentences are
sometimes not supported.
Transitions are sometimes weak.

Weak structure. Basic composition
paris (beginning, body, ending) are ¢
evident but lack balance. Topic
needs clarification. Transitions
weak. More development (sup-
porting detail) needed. Weak unity.
Defective structure. One or more
composition parts missing Unity is 4
lacking in attempt to address one
topic. Total composition appears
vague or incoherent.

Little structure beyond indivi-
dual sentences. Topic unclear. 2
Paper rambles from generality to
generality. If specific facts are
presented, their relationship to the
topic is unclear. Paper lacks unity

and development.

occasional errors that do not ob-
scure meaning. Variety of sentence
types (simpie, compound, complex).
Accurate use of appropriate vocabu-
lary. Correct spelling and punc-
tuation.

Occasional grammar errors that may
cause some obscurity. Variety of
sentence types. Occasional misuse
of vocabulary that does not cause
obscurity. Correct spelling. Some
punctuation errors.

Tendency to depend on one sen-
tence type and simple vocabulary.
Frequent grammatical etrors that
obscure meaning. Misuse of articles
and prepositions. Some spelling anc
punctuation mistakes.

Frequent grammar errors in verb
tense, subject-verb agreement,
and/or pronoun reference. Frequent
errors in spelling and punctuation.
Incomplete sentences.

No sentence is accurate. Very
basic vocabulary. No apparent
control of basic grammar Rampant
errors in spelling and punciuation.
o

+ teaching reading?

¢ language testing?

+ teaching pronunciation?
« what to do in a conversation class?

Do you have something to say about:

+ teaching composition and writing?

e lmaoning?

fabie in Korea?

+ programs or projects that AETK should undertake?
« professional, social or ethical issues related to language teaching?
« any other aspect of language teaching of interest to AETK members?

* research on language learning and language teaching?
° using comptiters in o
o resources for lunguage ‘saching &

If you can answer "yes' to any one of the above guestions, then put youwr ideas on paper and send
them to AELE7TA Bulletin so they can be shared with other members of AETK. See page 2 for
information about where to send materiat and the publication deadiines for each issue.
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Report on the
November AETK

Book Fair

The AETK Book Fair held in
November was the first event of its
tind for the Assoriaticn of English
Teachers in Korea. Fublishing
rempanies represenied ar the Fair
inciuded Foreign Language Litd.,
“xtord. Si Sa Yong-a Sa, Prentice-
*1all, Harcourt Brace Jovanovich of
Japan., Lingua House, and Chongno
Book Center. The British Council also
provided literature about their
resources and programs.

Those in attendance at the two
sites (English Training Center in
Yoksam-dong and Yonsei University
in Shinchon) expressed a desire for
the Bock Fair to be repeated next
year since i provided an opportunity
ior AETK members to purchase
materials at a discount and to examine
new materials, some of which are not
yet available in Karea O

Council Proposes
Publication of

Membership
Directory

The AETK Council is considering the
publicaton of a Membership Directory
for the Association. To be included in
the proposed Directory, compliete the
form at the boftom of this page and
send it to Paul Cavanaugh by January
S

Since some members may not
wish 1o have their names listed, the
Directory will inciude only the names
of those who retun the form.

Flease note that only currently
active members will be included in
the Directory. 1f you want your name
e be lisied and your membership in
AETK has expired, you should send
hoth the form below and the
Membership Application on page 16
with your dues payment O

Speaking to Learn

(Conrinued from p. 7)

turn? How do you hoid the floor as you
think of a word vou want? How do you
change the topic? The significance for
ESOE teachers is clear. Being able to
use appropriate conversational strategies
is just as important as being able 10 use
appropriate structures in a sentence. And
just as smdents need ‘o practice English
grammar. they need to practice
conversational skifls in English.

Finally, renewed interest in how to
teach grammar has led to increased
emphasis on opportunities for
communication. Swain ({983) noted
students’ needs for "comprehensible
outpit™ as well as comprehensible input
Swain explains that students need to
grapple with encoding their own ideas in
the target language if they are to test
hypotheses, analyze the language, and
eventually acquire it. Rutherford (1987)
applies this idea specifically to teaching
and learning grammar. Rather than
supporting the traditional view that
students should learn structures and then
display their skill by speaking, he argues
that students also /fearn from Speaking.
When they are compelled to encode
meaning as precisely as possible, they
direct tieir attention to the grammatical
resources they have. They determine
what grammar they can use to express
their ideas, and they also become aware
of what they still need. As Rutherford
puts it, the demonstration of the skiil
enables the learmer to leamn” (p. 17%).

Whether we are trying to create a
communicative class and increase fluency.
trying to heip students practice
conversational control, or trying to
increase grammatical awareness,
opportunities for discussions are
important. But the guestion remains:
How can we create opportunities for
meaningful discussions? [t isn' t enough
simply to walk into a class and ask
students 1o discuss something meaningful!
The purpose of the presentation
"Speaking to Learn: Using Business
Cases in %SFL Classes” is to introduce
you to one technique which has proven
effective with Korean students.

A business case supplies students
with information about a company (real

or imaginary) which has & probi. v 3
provides them with enough informsion
to discuss the problem intelligently, even
if they have no business background.
Using the information and their own
opinions, students must reach 2 decision
about what must be done. Pre- and post-
“business meeting"” activities can focus
on a variety of language skills.

Business cases are appropriate for
intermediate and advanced students.
While they may be of particular interest
to business people, they have interested
students in all fields.

The presentation will cover:

1. Procedure tur ruaning a
business case in yowr ciass.

2. Marerial/s. Where and how
to get already-prepared business
cases. how to adapt materials to
make them more effective, and how
to gather materiais to design an
original case.

3. Adjusrmentsihat can be
made for different proficiency leveis.
for practicing specific skills {e.g..
summarizing, listening and note
taking. chairing meeiings), and tor
particular groups (students planning
to swudy in the U.S. business pecpis
who meet Americans. et ).
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A Communicative Approach to Teaching Pronunciation

by Margaret | Elliott

Reprinted trom AETK News, 4 (J),
Seprember 1995 Margaret Elliort teactres
a7 Han Nam Universiy

When should pronunciation be taught?
Can pronunciation be taught? If so, how?
And, finally, what is the communicative
approach?

To answer the first question, I wiil
quote Krashen and Terrell (7Zhe Nawura/
Approacs. The Alemany Press, San
Francisco, 1983). They have found that
tormal teaching has a limited effect on
pronunciation performance, and that
phonoiogical competence develops in step
with all the other language skills. The
best way a language teacher can help is,
‘simply provide an environment where
acquisition ot phonology can take
plare...and where students can fee!
comiortable, and where they will be
me:e prone to perform their com-
petence.’ Krashen and Terreli conciude
by advising teachers not to worry about
pertection in swudents’ pronunciation in
the early stages, but rather to concentrate
on providing a gocd model with large
amounts of comprehensibie input.

Another well-known figure in the
field, Marianne Celce-Murcia, in the ESL
Depariment at the University of
Cahilrwnia at Berkeley, admitted, in the
introduction 1tc her presentation at the
1983 TESOL Conference, that after many
years teaching pronunciation skills, using
the traditional methods (for example,
listen and repeat; minimal pairs), she had
reached the conclusion that these
methods were ineffective in changing
smdents’ pronunciation except during the
exercises. She described several activities
that focus on meaning, and bring betier
results.

The answer to the final intro-
ductory guestion can be found in John
Harvev s article "A Communicational

Sogreach, Cames !’." {in Erbert W
3 L. LTt Aporoasies o
£ RSEARE TOdci i D"w‘-:\ sy

Newbury House. 1982). A.ccordmg to

Harvey, the communicative approach to
language learning is "learning language
by doing”. The speaker and hearer are
linked together by “feedforward”. That is.

they share intentions and expectations
when they rommunicate. They also need
There must be reference to
so they can

“teedback”.

the source of information,

check it the result of whai was said or
done reflects the informaiion given. If
this is not done, Harvey continues,
communication will break down.

Harvey continues the description o
the communication model by giving three
features that are inherent in com-
munication: reference, intention and
uncertainty. The first, reference, means
that for communication to develop, there
must be a situation described with
enough information to permit agreement,
disagreement (i.e., feedback) between
speaker and hearer.

The second feature, intention,
recognizes that for communication to
take place, there must be some putpose.
Harvey admits that it is difficult in the
classroom to have a real purpose for
commumicating, and we ofien have to be
satisfied with less than real-life intention.
Perhaps the completion of an assigned
goal, in the inkrest of language learning,
will lend authenticity to a contrived
purpose, built imo a classroom activity.

Finally, the uncertainty feature. If
communication is the resolving of
uncertainty, then there must be some
uncertainty to resolve! Harvey expiains
that one way i which this feawre can
be built into an activity is by sharing
the total information among the
participants, so that each knows only
part. Everybody has to taik with
everyone else to gain access to all the
information.

Now we will look at several
activities that follow the guideflines of
Krashen and Terrell, and Celce-Murcia.
and include the features of the
communicative approach, as set out by
Harvey.

The English words for the colors
offer a rich source of contrastive
phonremes, for example s/ and /i appear
frequently. Celce-Murcia likes to give out
a small box of crayons to each group of
me students, and have them practice the
Aioes again and agan by oaskin:

LOWhRaT IS vonr javornie
7 Cuess what color 1iuce Wik
does the color blue make you think of?).

Also, using crayons or colored
Zeometric shapes. students can work in
pairs, taking tums ic be the "construction
engineer”. ({ne stias;t designs a mocet
using colored shapes. and gives
instructions to another student as to how
to construct a similar model. The iwo
are separated by a screen. so following

the instructions successfully must depend
on bLiswning vomprehension. (Draw
yellow circle: put a red square inside the
yellow circle: pul a green toangle o0t
lefr side of the yeilow cir¢le...)

Engiish names are another gou«
sowrce of vowel and consonant corms,
The famuy is aiways an imeresting fop:.
and a conynunicatianl activity (CAj) hase
on a jamily tree provides i1 »i:
discussion. Select names that have the
sounds you want your students to
practice.

The next time you plan a
using a shared inlormation map. dienge
some of the street names 1o inciude uwe
contrasting phonemes that your students
need o practice (FirstFourthy i, Vine).

Another C A inat can be wsed D
this way i: reswaurant roie-pizy, The
menu can inciude phonelic conwasts (e.g..
liverrveal. spinzchpeas, teamiik

In summary, teaching pronunciation
communicatinely icliows this patiern

1. Identify ine sounds that interiere
with eScrtve commuaiicauon ios youx
students.

2. Select activities that include,
at least to some degree, the three

features of the communicative
approach. Modify the vocabuiary 1o
give many natural occusrenves of the
problem sounds.

3. Develop a repertoire of CA's to
give maximum opportunity for
practice in a variety of contexts.

Students are surprised when they
realize for the first time that their
pronunciation of, for example,
racketrrocket interferes with the exchange
of information needed to resoive a
problem or (in a map activity) il 2
student cannot find a tuilding locawed o
First Street because what the swdent s
mer said sounded like Fourth "\tr»m
[P Che lui! ,. EEE RS R ST
scriee g lnakeS Staderni ove sensitive

{he snund COMrasts, Stl' motvalica s
more effective tan anything the teacher
can do. 0
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by Bruce Ballard

Reprinted from Teaching English in
Korea, 2 ¢2), January 1983 Bruce
Ballard was teaching ar Sogang
Cnversity when s artile was wrikn,
and before lhat had served as a US
FPeace Carps volunteer in Karea in the
mie 97&

Teaching second language learners is a
practice that takes up much of the time
of students, teachers and administrators.
In their effort to sort out and rank
students, test makers and givers have
created a “culture of comparison” (Ryan,
1979, p. 2), an evaluation system that
rates learners on how well they can
conform to a preconceived idea of a
select, correct oulput of language. With
so miuch concern for output of language
and final results, ®siers overiook finding
out important aspects of their students
that would help them to be of more
service to their students’ learning.

In the fall of 1980, I conducted a
research project on testing which gave
me an opening iMo some ways one can
learn more about one's students (and
have them learn more about themselves)
than previously available through standard
testing procedures. The project consisted
of having two ESL students participate
in a variety of traditional language
assessment aclivities and comparing their
results with (1) my own observations of
the students performing a non-language
related task and (2) a tape-recorded
selection of the students’ natural English
speech.

The two participants in the project
were Gerardo and Alvaro, students in an
intermediate ESL class [ was teaching at
New York University's American Lan-
giage Institute. Both of them were from
Tatin America. had studied English in
osublic schonl. and had been in the
<mied States 1o was M six months,
“hey vame to ey seiriment one
Jtremoen after ciass where 1 coliecied
data on them with the following
MSrUments:

1. a conventional, 20-item multiple
choice test designed to test grammar.
“he items were taken from a guidebook
ior writing ESL w®ests (Heaton, 1975, pp.
23-27), and asked the testees to choose
~arrect answers for four questions in
rach of the fcllowing areas: tenses,
linkers (e.g., "we’'ve had good weather

since 1 arrived”), prepositions and
adverbial particles, adjectives and
adverbs, and infinitive / ing forms.

2. a cloze test consisting of a 185-
word passage where after the first
semtence every fifth word was deleted.

3. a written composition where the
participants were asked to write about
their background as English students.

4. a jigsaw puzzle made by cutting
a 2-page magazine advertisement into 22
differently shaped pieces. Although each
student received a different advertisement
to put together, the number and shapes
of the pieces were identical, and most of
the space in both consisted of large
color photographs. In addition, the
reverse side of the pages also contained
color advertisements so that the students
would be confronted with a second
similar puzzle if they turned the pieces
over. Alvaro and Gerardo each received
his puzzle in a stack with all the pieces
facing up.

S. a tape-recorded conversation
which I later transcribed and analyzed.
This was obtained by recording the
questions and comments they made about
the other testing activities they were
doing. The tape recorder was left on for
most of the session, and they seemed to
forget about it, for they were surprised
when it finally clicked off.

After the students had gone, I
wrote down my observations of how
they had accomplished the puzzle task
and then looked at their performance on
the other activities. The results are these:

1. Multiple Choice Test. On this
test, the students received similar scores.
Alvaro chose the right answer for ten of
the questions, Gerardo for nine. Their
scores for each sub-area were also
similar. These figures show how many
questions out of four they answered
correctly:

Ger Alv
1enses 3 3
iinkers 1 1
prepositions/participies 1 2
adjectives/adverbs 2 1
infinitives/ing forms 2 3

2. Cloze Test. The results of the
cloze test showed differences between the
two. I scored the items as being “right”
(they had supplied the correct word or
an acceptable substituie), “could be right”
(if a minor error were corrected), and
“wrong " There were 36 blanks, and the

results for each student were:

Gerardo Alvaro

13 right 6 right

S could be 6 could be
18 wrong 24 wrong

An additional piece of information gained
from this test was the number of blanks
which had no response written in,
showing, I think, a lack of guessing.
Alvaro left 23 of his blanks empiy;
Gerardo only four.

3. Written composition. For this
test, the two scored rather similarly. First
I rated their writing subjectively, then
with a scoring technique found in
another guide to langnage testing (Olier,
1979, p. 387), whereby an essay score
can be derived from this formulay

the number of error-
free words in the
student's paper minus
the number of errors
in the paper, all of
which is divided by
the number of words
in a version re-written:
by the teacher.

Essay score =

At the subjective level, i foung the two
to be of similar achievememt in their use
of English in that both essays contained
mistakes in idioms and phrases, had
many run-on sentences, and were fairly
clear in meaning. In fact, both
compositions seemed to have been
written in Spanish with English words
(e.g., "l have 33 years oid."). A
difference was that Gerardo's conjugation
of verbs was always correct, tmit Alvaro
made such errors with verbs.

The objective essay scores were .45
for Alvaro and .48 for Gerardo. These
scores fell between those another iester
assigned to an advanced ESI student
(.70) and an intermegiate one J3H a
Southern lilincis Universitv «Filier 19773,
pp. 388-389).

4. Jigsaw Puzzle. My observations
from this exercise shocwed major
differences between Alvaro and Gerardo.
Though both immediateiy krew what to
do with the pieces they had been given
and both later admitted they had done
this kind of puzzle often at home, their
styles of putting them together were
different.
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Gerardo worked with one of the
first pieces he took off the top of his
pile and built his puzzle mostly by
extending outwards from this piece. His
method was to take a new piece off the
pile, see if it fit anywhere with what he
had in front of him, and discard it if he
couldn’ t use it. He never tumed any of
the pieces over and was quick to discard
pieces he couldn't use right away. He
finished the top border of the puzile
first and completed the entire puzzie
much sooner than Alvaro.

Alvaro began by laying out all of
the pieces all over his end of the table
so that none of them overlapped. While
doing this. he turned many pieces over
two or three times. After they were
separated, he began to put them together,
but he missed many visual clues that
could have helped him. For example, he
seemed not to notice that he was
working on a border and tried to fit
lines of writing in one piece next to the
straight edge of a border piece. He put
fines of writing in one piece at a
perpendicular angle to lines of writing in
another piece. Even after he had almost
completed a large section of the picture
which consisted of a solid blue sky, he
tcok loose pieces which contained the
same sky blue cclor and turned them
over. The last two pieces he had to fit
into his puzzle were also part of this
sky section and in addition had a two-
line headline running through them.
Again, he took a long time to finally fit
them together, as he laid them down
with the writing vertical or upside down.
He commented towards the end that this
seemed to be a test of speed, and he
appeared nervous when he saw that
Gerardo had already finished.

5. Tape Recording. An analysis of
the mistakes they made while speaking
also showed the two to be quite similar.
For example. the major sources of errors
tor both of them were in their use of
articles, prepositions, modals and verbs.
Nonetheless, for the most part they were
able to commnunicate their thoughts and
to respond to questions.

The results of these five assessment
activities are intriguing in terms of the
original iment of this project which was
to compare the data gleaned from
raditional assessment techniques wiih the
siudents’  spontaneous speech and wiih
their performance on a non-language-
related task. Basically, the students look
quite similar from the perspective of the
multiple choice test, the writing sample,
and the section of recorded speech.
However, they appear quite different
when one looks at how they did with
the puzzle and the cloze test. Here,
Gerardo seems to have a better strategy

for puiting together either a puzzie or a
language, whereas Alvaro appears to not
allow himself to make many guesses (on
the cloze) and lets himself miss many
helpful clues when doing the puzzle
(something which may also occur when
he woarks on English).

From the standpoint of an educator,
these differences in the results have a
deep significance. Were [ to look only at
Alvaro and Gerardo's results on the
multipie choice test, the writing sample,
or the tape-recorded speech sample, I
would assume they wete similar students.
1 could then look at what parts of the
English language they still didn't know
and proceed, in a traditional manner, to
present the language to them. This would
be done in a clear way but also in a
way which reflects the philosophy behind
much of testing: it would tend to
emphasize aspects of the language and
the correctness of a student's output
rather than how a student is functioning
internally.

The awareness 1 gained from the
cloze test and the puzzle task, though,
told me something far more important
about Alvaro and Gerardo. I saw that
one had strategies for tackling challenges
which enabled him to work efficiently,
make guesses, and allow himself to
profit from his mistakes. The other had
strategies which slowed him down. He
also did not allow himself to guess but
did allow himself to become anxious by
comparing himself with another. With
this in mind, I would be more watchful
of how this second student worked with
new material in the classroom and would

iry to help him become aware of
different ways of working. I would also
fry to do something about his aniieties.

One possibility for accomplishing
this would be to give both studems some
kind of problem in the language to work
on (such as learning a poem by heart,
learning a song, or working on some
aspect of spelling) after which we could
discuss what they did to solve the
problem. In this way both could become
more conscious of their language-leaming
capabilities, and my concern would be
with them as leamers rather than on the
language per se.

Thus, it seems to be in everyone's
interest to give tests that are designed to
describe students rather than ciassify
them. In addition. 1 rediscovered that |
don't need to wait until the end of the
year, semester or month to ascertain how
the students are doing. If I work on a
day-to-day basis on how they are
functioning with the new language, I can
know at all times where their strengths
are and where work still needs to be
done. If, as many people are noting
these days, most language learning takes
place outside the classroom (such as in
sleep), then working on the students’
functionings can become my primary
goal.
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The C-Test: Another

by Dwight J. Strawn

Reprimted from AETK News, 4 (¥)
November 1985 Dwighr Strawn reaches
ar Yonsei Unwversify

The construction of good tests is a
perennial problem for language teachers.
Not only is it difficult to write good
items in the first place, but once items
are wriften it is not always possible to
pretest them—then once they are used it
is often considered inadvisable (for
reasons of test security) to use them
again. What we need is a simple but
reliable system for producing tests, one
that is economical, easy to use, does not
result in tests that intimidate those who
take them, and yet provides an accurate
measure of what our students can and
cannot do.

Traditional testing formats have
various problems. Essay, short-answer

Choice

and transiation gquesiions are easy to
construct but difficult and time-
consuming to score. Multipie cheice
questions are easy to scare but difficuly
1o construct, and the deveiopmeni of
good multiple choice questions reguires
both time and resources for pretesiing
and analysis. The cloze procedure
overcomes some of the disadvaniages of
other formats, but students resist cloze
tests because they appear (and sometimes
are) far too difficult. The C-test may
offer a way around these diloni
What is a C-test? Umisaliy, 11185 «
torm of reduced redundancy testing
derived from the same general theory
that supports the cloze test, but it is
designed to account for specific
weaknesses that have been discovered in
the cloze format. As summarized by
Klein-Braley & Raatz {1984, p. 135: cf.
Alderson, 1979), major weaknesses are
that cloze tests: (1) do not automatically

(See The C-Test Another Choice, p. 12)

. S —
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The C-Test: Another Choice
(Comtinued Lrom page 1/}

provide a random sample of points to be
tested: (2) may vary in difficulty,
reliability and validity according to the
deletion rate used; (3) suffer reliability
problems for homogeneous groups of test
takers; (4) are difficult to score reliably
uniess the exact scoring method is used,
in which case the tests may tum out to
be too difficult and frustrating.

Klein-Braley & Raatz also point
out that the use of only one text may be
a source of bias in cloze test scores and
that native speakers, who should be able
to obtain perfect scores, rarely do.

In contrast to the cloze test, there
are two features of the C-test which,
according to its developers, compensate
for the disadvantages of the cloze format
and result in a better measuring
instrument which is also less frustrating
for the test taker. These features are
(Klein-Braley & Raatz 1984, p. 136): (I
that the C-test is based on several short
passages from different sources rather
than one long passage from the same
source; and (2) that the nth-word
deletion procedure is replaced by the
“ruie of 2," according to which the last
half of every second word is deleted
instead. (Discussion of the theoretical
reasons for these differences is beyond
the scope of the present article;
interested readers may refer to the
references cited above.)

The two examples below illustrate
the difference between the cloze
procedure and the C-test procedure when
the two are applied to the same short
passage from a typical university English
text. The cloze example results from
1pplying the nth-word deletion procedure
by deleting every seventh word after the

end of the first sentence, while the C-
test example results from applying the
“rule of 2." The sample passage is from
Modern Freshman Eng/ish 7 (Yonsei
University English Department, 1985, p.
89).

Example 1: Cloze
Controlling air pollution is another
crucial objective. Without food, man
can live for five weeks;
without water about five
Without ait, he can only live
minutes, so pure air is a . Here
the wrongdoer is the automobile.

there is a concentration of

automobiles, in our big cities,
air pollution ____ severe. It is
important to see our cars are

equipped with pollution-control
Such devices effectively reduce the
harmful emitted from the
engine.

Example 2: C-test
Controlling air pollution is another
crucial objective. Without fo s

man ¢ live £ about fi
weeks; wit water ab five
d . Without a , he ¢
only li five min so

pu air i______ a mu . Here
t_____ wrongdoer i the

autom . Where th is a
concen of autom , as

i our b cities, a
potlution i severe. [ is
impo tos that o

cars a equipped w
pollution-control dev . Such

devices effectively reduce the harmful
gases emitted from the engine.

Example 2 shows blanks of e.u:
length for each mutilation of the text.
An alternative, which might make the
test easier, is to leave blanks representing
the number of missing letiers in each
deletion. Example 3 shows the resuit of
selecting this alternative.

Example 3: C-test
Controlling air pollution is another
crucial objective. Without fo _ _ ,
man ¢ _ _ live f _ _ about fi _ _
weeks; wit _ _ _ _ water ab _
five da _ _. Without 2 _ _, he
c only li _ _ five win

sopu _ _ari_amu_ _

A full test based on the C-principle
would include several short passages
from different sources and contain about
100 deletions.

The C-test is a relatively new
development in the field of language
testing and represents vet another choice
among the various formats availabie to
the classroom teacher. Readers may wish
to determine its appropriateness in their
particular circumstances by comparing
results obtained through the use of this
procedure with those obtained by using
other procedures.
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Looking for a Job?
Let TESOL Help You!

Heprinted from TESOL Newsletter, o/
XX No. 5 (October 1958).

TESOL assists job seekers in finding
employment or other opportunities in the
EFL/ESL/SESDybilingual education field
in four ways: the TESOL Employment
Information Service and Bulletin, the
TESOL Newslerzer Job Openings column,
and the Employment Clearinghouse at the
TESOL Convention.

The Employment Information
Service Bulletin is a bimonthly listing of
positions, teacher exchanges, and grant
announcements received at the TESOL
Central Office. The listings in the

Bulletin are from all over the
world—many are for continuous
recruitment. Applicants contact and
negotiate with employers directly.

The Employment Information
Service maintains applicants’ resumes on
file. Employers and recruiters seeking
qualified professionals may review the
resume file or request a computer [ist
based on applicants’ registration cards

Telephone 202-872-1271.

UPCOMING TESOL AFFILIATE MEETINGS

Jan 16-20 Association of TESOL, Canberra, Australia

For more information, write to Susan Bayley, Field Services Director,
TESOL, Suite 205, 1118 22nd Street, NW, Washington, DC 20037 USA.

and take copies of the resumes with
them. Employers contact the applicants
directly.

To register for the Employment
Information Service, please contact the
Placement Director at the TESOL Central
Office, 1118 22nd Street, NW,
Washington, DC 20037, USA. The fee to
register is US$12 for TEHGL members
in the US, Canada and Mexizo (US$18
for members outside the US, Canada and
Mexico) or US$20 for nonmembers of
TESOL in the US, Canada and Mexico
(US$24 for nonmembers of TESOL
outside the US, Canada and Mexico.
These prices-are effective November 1.
1988.

The Job Openings column in each
edition of the 7ESCL NVewslerter lisis
job openings from around the
world—usually ones nct listed in the
Employment Information Service Builetin.
Membership in TESOL is required to
receive the 7ESCQL News/letter

TESOL maintains an Employment
Clearinghouse at the annual convention.
Employers and recruiters conduct
interviews on Site for positions, as well
as collect resumes for future contacts.
All registered convention attendees are
eligibie to take advantage of the
employment opportunities available at the
Employment Clearinghouse.

The Field Services Director at the
TESOL Central Office is also available
to provide career information for
newcomers entering the field or for more
experienced members wishing tc enhance
their career options. 0

s TESOL Mewsletler Introductory Offer

. Since AETK is an affiliate of TESOL, members of AETK may subscribe to the 7ZSCL Newsierter for one year (6 issues)
! al the reduced rate of US$5.00 plus postage. The 7ESOL Newsletter contains articles about language teaching, book
reviews, job notices, and much mote information of interest to ESL/EFL ;rofessionals. To take advantage of the offer, send
this form with your payment to. Swsaz Bapley. TESCOL. Suite 205 1118 22nd Steet NW Washington, DC 20007 US4
YOU MUST SIGN THIS FORM TO INDICATE THAT YOU ARE A MEMBER OF AETK. Fapwent must e in e
form of a7 lpfermatianal Posial Money Order or a check in US funds dravwn on a US bank and made payable to TESCL.

I am a member of AETK (the Association of English Teachers in Korea). Please send me the JZSO/ Newswrer for one
vear at the special introductory rate of US$5.00 plus postage as shown below (check one):

O Surface Mail (US$4.00 POSTAEE).cccunirimcrrrececnrrerenemsenssmmisensssassesesssssseesssresentnssencssassssasassiseasessmnnssssns US$ 9.GU enclosed

O Air Mail (USS11.00 POSIEER)....eccrecerreeirrcesinneseirsssesssmmesastssasssesnesessns s ssanessavesrssacanensansnssannessssnnasesns US$16.00 enciosed
Name (Frirt) Signature
Mailing Address
City Province
Country Postal Code
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TESOL MEMBERSHIP APPLICATION

Name (Frit)

Mailing Address

City.

Province/State

Country. Postal Code

Please make check m1 US. funds dhavwn on a US. bank payable to TESOL ar provide the appragprare cedi card
nfarmation and mad ro: TESOL, Suite 205. 1118 22nd Street, NW, Washington, DC 20037, USA.

Check enclosed Visa, Master Card

Card number: Exp. date:

Cardholder's signature

MEMBERSHIP CATEGORIES
Membershzjp includes subscrption fo TESQOL QUARIERLY and TESOL NEWSLETTER C(heck apprqoridfe bokx:

00 INDIVIDUAL . et meeame s seeaeeesete e annces s seceemasanassee et e sass s asasssssas s taseeeasaensem s sete s e tem e aemesm e et sseenenscaesnasemennen US§42.00
0O STUDENT cfar those engased in ar least half-rime swdp’ ... . US$22.00
O JOINT ¢rwo-member househdldl.................... . ebememnearerammatereaneneaennieesennrnnnassnanras US$60.00
O INSTITUTIONAL/LIBRARY. ..ot e eenen US§$75.00
X Studert members are requied 1o provide 1acully signature, address, aid Elfp/lme number 10 verdy mirimim Halt

rime STAUS:

Faculty Signature/Title

Institution/Address
Telephone
ALL MEMBERS OUTSIDE THE U.S. must add one of the following postage fees to their membership dues:
(1) FOREIGN SURFACE MAIL--All countries outside the U.S. US$ 6.00____
(2) NEWSLETTER BY AIR, QUARTERLY BY SURFACE US$15.00_____
(3) BOTH QUARTERLY AND NEWSLETTER BY AIR
Canada and Mexico US§ 8.50
Caribbean, South America, Europe,and the Mediterranean US$20.00
Africa, Asia, and the Pacific US$26.00

INTEREST SECTIONS
MARK with (1) the Interest Section in which you wish to be active and vote. MARK with (2) not more than two
additional Interest Sections in which you have a secondary imterest.

__Teaching English htemauonally
___English as a Foreign 51 ge for Foreign Students in English-Speaking Countries
___English to Speakers of Other Languages m Elementary Education
—_English as a Second Language in Seconda{riy Schools
__English as a Second Language in Highet Education
—-English as a Second Language in Bilingual Education
___English as a Second Language in Adult Education
___Standard English as a Second Dialect
_Applied Linguistics
Research
Refugee Concerns
Teacher Education
Computer-Assisted Language Leaming
Program Administration
____Materials Writers
—_Teaching English to Deaf Students

-

1 wish to receive more information about TESOL: . . . .
—__publications, ___conventions awards and grants, summer institutes, ___affiliates, ___interest sections,
___Employment Information Service

3
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The 55th Linguistic Institute

Cosponsored by the Linguistic Society of America (LSA)
and the Modern Language Association (MLA), the SSth
Linguistic Institute will be held at the University of
Arizona in Tucson, Arizona, USA, from June 26 to
August 4, 1989. The Institute theme, Bridges: Cross-
Linguistic, Cross-Cultural, and Cross-Disciplinary
Approaches to Language, emphasizes the breadth of
linguistic investigation and the strengthening of the ties
between linguistics and other disciplines.

The Institute courses divide into four major groups:
(1) introductory linguistic courses; (2) courses on
language and literature, with particular emphasis on the
languages of the Southwest, including Spanish and Native
American languages; (3) courses on issues in foreign and
second language teaching; and (4) advanced linguistic
courses.

Courses are of two-, four-, or six-week duration and
are offered for graduate credit. Fees are expected to
range from US$740 for three units to US$980 for six
units. Student scholarships are available. The MLA is
also offering special fellowships on a competitive basis to
two groups of professionals: (1) full-time elementary-
school or secondary-school personnel responsible for
supervision of foreign language instruction in schools,
school systems, or districts; and (2) full-time college or
university faculty members responsible for supervision or
coordination of elementary or intermediate level foreign
language instruction. Interested faculty members are also
encouraged to attend as Visiting Scholars. The Visiting
Scholar fee, which provides access to all Institute
activities and facilities, is US$500. Further information
may be obtained from the Institute Director, Susan Steele,
Departmemt of Linguistics, University of Arizona, Tucson,
AZ 85721 USA or STEELE@ ARIZRVAX on BITNET.
a

1983 CETA Winter Conference

The College English Teachers Association of Korea (CETA) will
hold its anmual Winter Conference on Friday, February 24, 1989 at
the Language Research Center of Cheon Nam University in
Kwangju. The Conference will include a number ot presentations
related to practical aspects of English language teaching in Korea
and a panel discussion concerning in-service training for English
teachers.

Second Intermational

Conference

Sponsored by JALT (Japan Association of Language Teachers),
Thursday and Friday, March 30-31, 1989, Fareign Language Center,
The University of Tsukuba, Tsukuba, Japan. The complete
conference schedule will be published in the February issue of
JALT's magazine 7he Languige Ieacher For further information.
contact H. Asano, Foreign Language Center, The University of
Tsukuba, Tsukuba-shi, Ibaraki ken 305, Japan. 0

Language Testing

British Council Specialist Courses
Every year the British Council runs over fifty specialist courses for
senior academic or professional people who wish to learn about
recent developments in Britain relating to their field of work and to
participate in international discussion at a high level.

Among the courses planned for 1989 is one on Communicative
Language Teaching in Perspective, to be held April 2-14.

For further information, contact Miss Y.J. Kim at the British
Council office in Seoul. ]

TESOL Summer Institute
The 1989 TESOL Summer Institute will be held in San Francisco,
California, USA. Details will be announced later. a

ASSOCIATION OF ENGLISH TEACHERS IN KOREA
Membership Application (Annual Dues W 10,000)

; Name #rin0)
Address
City Province Postal Code
Institution Position
Telephone (Office) (Home)
Application is for: O New membership O Renewal
Date Amount enclosed Signature

(Send application with dues
Shinchon-dong, Suhdaemoon-ku, Seoul 120-749.)

payment to AETK, c/o Paul Cavanaugh, Yonsei University Foreign Language Institute, 134




