

















Effective Teaching

Continued from page 6
will be apparent if one takes as an example the
concept of sy/l/abus. In designing the syllabus of
any course the teacher is making a judgement
about what experience of the foreign language
(and related experience of the world) the learner
should receive as part of his course. The ways in
which this experience is actually presented to
the class so as to manage in the most effective
manner his learning processes is the subject of
decisions about methodology, and so forth. At the
same time, these decisions reflect a view on the
part of the teacher of how the learner will deal
with the language input he receives, of the exis—
tence of an infention to [learn which can be
deliberately encouraged in some way, of an aware—
ness of what are the processes of language
learning, of the function of practice within a
learning programme; and so on.

(2) An Outline of the Learning Process. A
comprehensive  description of the language
learning process is very complex. For the pur—
poses of the present discussion it can be reduced
to four fundamental components:

(a) EBzperience of language (and of life).
Without experiencing language, no learning of
language is possible. Therefore experience of
language is the fuel without which the engine
cannot run, the source of electricity without
which the television set cannot perform. But
language experience alone is insufficient. The
learner also needs to know what in life——what in
his personal scheme of understanding the world——
the language relates: to. Hence the learner’s
experience must include as much as is possible of
the meaning——semantic, social, cultural-—of the
language he sees and hears.

(b) Qualities of the [learner. Al human
beings are potential learners of a foreign lan-
guage and share a set of abilities that enable
them to do this. But each human being is a dif-
ferent individual. The personal profile of the
qualities which each learner brings to the
learning process is complex, and it is as indi-
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vidual as a finger—print. Among these qualities
are: (i) those which reflect the learner’s iden-
trty (age, sex, previous experience of languages,
special language abilities——such as powers of
audilory discrimination and of mimicry, and a
quahty of memory for language—and eye—ear
preference, self-view as a learner, expectations
of success, attitudes towards particular lan—
guages and towards teachers and being taught, and
many others); (ii) qualities which reflect the
learner’s wvol/ition—-hisfher ‘will to learn’, both
longterm and from moment to moment——as displayed
in his/her intention to [earn (the internal
effects of external motivation), in giving suf-
ficient affention, in being able when necessary
to summon up conceniration upon the language
learning task; and (iii) qualities which reflect
the learner’s ability to engage effectively the
mental processes which all human beings possess,
that is to say, the processes of thinking, some
of them conscious but most unconscious, by which
we recognise language within the flow of data

from our eyes and ears, lock on to the thread of

meaning and try to ‘track’ it, processes by
which, when the meaning eludes us, we store the

‘immediate past experience in our memory and then

engage a number of ‘problem—solving’ processes to
try and fill the gap-—by recalling previously—
comprehended bits of language or by guessing or
by analogy or inference, ‘and so on——and by which
we either fail to discover the meaning, and then
give up the tracking process as too difficult, or
else succeed and consign our comprehension to our
store of memory. Here, too resides the in-
ternalised knowledge of what language is to be,
the theory of grammar, however inchoate, which is
present in the mind of every language learner.
And in all these many sets of variable qualities
that make up the contribution brought by the
individual learner to the process of learning as
a ‘teachee’ lie the variations of ability and
competence which the informed teacher must recog—

nise and respond to, in the most appropriate way.
(c) Presentation of information for optimum
learning. In the first place, there are a great
Continued on page &



AETK News, Vol §, No. 1 (April 1986)  Psge 8

Effective Teaching
Continued from page 7
many alternative ways in which the teacher, by
shaping the input of language experience and
selecting techniques within his/her methodology,
can present the malerial to the learner. Not all
the different ways of presenting material to be
learned are equally effective. Some learners will
learn better from one technique, others from
another. Some techniques are inherently more
effective than others, or may be more effective
on one occasion than another. And in the second
place, almost all material needs to be presented
more than once——many times, as a general rule——
because learning is gradual and multiple. These
two sets of considerations, the presentation of
information, and the gradual-multiple nature of
learning, very strongly affect the way in which
the individual learner’s abilities match the
language experience to produce optimum learning.
Responding to both sets of considerations forms
part of the professional activity of the informed

teacher,

(i) Presentation of information. It is com-
mon experience in such occupations as the

preparation of  scientific reports  and
technical handbooks,  advertising  and
marketing, as well as in teaching, thatl

information can be presented in different
ways; the best comprehension and retention
of information presented can be achieved by
suitably varying four parameters: inferest,
variety, impact and organisaéion (including
sequence, density, etc) In the organisa—
tion of language teaching these parameters
are varied principally through metkodology
and materials, though the feature of organi—

sation is also affected by syllabus design.

In the perspective of the individual, the
presentation of information is partly a
matter of encouraging the learner’s inten—
tion to learn and partly a matter of
managing the learning processes: shaping the
input also has an effect here.

(i) Gradual-multiple learning. It requires
several presentations of language material

to achieve learning because learning is not
a simple yes/no event. ‘Learning an item’
means gradually becoming more certain in
one’s grasp of it, gradually coming to
recognise it more rapidly and certainly,
knowing its different forms (eg, singular—

plural, different verb forms, connections
like two/twice/twin, two/double/treble,
twoftoo, 2/ii/II, two/two-stroke/two—faced,

etc). Besides learning gradually, we learn
very many bits of language simultaneously.
Al any moment, a learner is in the course of
learning (ie, has not reached full and
certain grasp of) a very large number of
bits of language. And only a flow of further
language experience, which includes fresh
presentations and paraphrases of what he has
already partly learned, can provide the
opportunity for continuing to better learn
the material already partly learned and to
start learning fresh material.

In this connection there remains a further
factor which teachers are aware of and con-—
tinually seek to deal with, since it constantly
affects all learners: that is the tendency to
‘language loss’, or attrition. ’

(it) Aétrition. Human memory is a complex
faculty. In addition to the ability to re—
call past experience——ie, in this case to
remember what has previously been learned——
it is necessary for teachers to bear in mind
that past experience may be partly or com—
pletely lost from accessible memory (from
recall) through the type of forgetting known
as attrition. Experience thus forgotten is
not, as a rule, totally lost from memory: it
is just that it cannot be deliberately re—
called. Yet such material, if presented
again, returns fairly quickly and easily.
The importance of attrition for the indivi-
dual language learner and for the teacher is
that language material which has not yet
been securely learned (hence the importance
of knowing that learning occurs gradually)

Continued on page 9
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is particularly vulnerable to attrition. The
nearer to being a beginner, the more serious
is the loss from attrition. And attrition
affects everyone, all the time, though it
seems to be less severe with ‘good
learners’. Consequently teachers have found
that it is necessary to provide a ‘language-
rich environment’ with plenty of language,
not simply to give opportunities for
learning to consolidate itself, but also to
counter the effects of attrition.

(d) Comprehension, Learning and Use. The

discussionr has centred thus far on language
learning, because that is the shared goal of
learners  and  teachers.  Nevertheless  before

learning is achieved another, crucial step takes
place: comprehension, that is to say, under—
standing the meaning. We noted the mental process
of ‘tracking the meaning’ of the language ex—
perience;: the purpose of this is to understand,
to comprehend, to extract a continuous flow of
meaning from what we experience through our eyes,
ears and other senses. So in speaking of an
‘intention to learn’ on the part of the indivi-
dual learner we should properly have called it an
‘intention to comprehend and to learn’. Compre~
hension comes first: if not comprehended, not
learned. But if comprehended (ie, understood)
and then forgotten, still not learned. Learning a

language entails understanding and then sub-
sequently being able to use that knowledge
through not having forgotten it. The previous

comprehension can be recalled. In fact, language
learning can be characterised briefly as compre-
hension in recall.

But it is receptive (earning only which oc—
curs through recollectable comprehension. Before
productive learning can occur the learner has to
make a psychomotor effort to reproduce in speech
or writing a representation of what he/she re-
calls having understood--to externalise the in-
ternal memory. The learner’s first efforts at
productive learning are almost always inferior—-a
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mere simulacrum, not a close representation,
though a few good mimics perform betler than most
learners. Yet these poor efforts can be improved
by practice. Part of the function of the informed
teacher is to give the learner opportunities
(though without forcing unwelcome activity upon
him or her) for additional practice in order, to
improve the quality of his performance of what
has been productively learned. Contrary to some
recent beliefs, a learner can ‘learn by doing”
he can learn to read better, to speak better, to
write better, to carry out all productive lan—
guage activities better, by actually doing them.
And teachers, when they ‘promote practice and
use’, are responding to these aspects of the
language learning process.

Conclusion

The combination of these three perspectives
on learning and teaching, each with its own set
of interlocking concepts, provides a sound basis
for the planning of foreign language teaching in
the context of China. The fact that in the past
very few countries have achieved overall success
is due, not to these concepts not working, but to
their not having been adequately put into prac—
tice, .

Informed language teaching can promote effec—
tive language learning. For success to be estab-

lished with reliability it is essential that the
teaching activities match the progress of the
individual’s learning, that the professional
organising concepts are applied and are fed from
the right intellectual sources, and that the
whole operation is supported by a realistic

social perspective.
Notes

1. The concepts snd cstegories presented here are de—
veloped from those put forward in Strevens 1977 as
eleven ‘elements of the langusge learning/teaching
process’ The model remaines essentislly the same but
is, | trust, enhanced by subsequent insights.

2. The term ‘informed language tesching’ is used to
Continued on page 10
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denote langusge teaching imbued by professional
excellence and putting into practice the concepts
referred to in this paper, ie, ‘informed by’ them.
It is intended to contrast with ad Acc teaching,
teaching without an acknowledged basis in principle
and theory, ie, ‘uninformed teaching’. The term
has nothing to do with the notion of ‘tesching as

the presentation of information’, which I regard as .

an insdequate basis.

‘Applied linguistics’ is used throughout the paper
in its meaning of an independent field of enquiry,
not as ‘linguistics applied’ and certainly not s
‘the application of linguistic theory’. In particu-
lar, appised linguistscs is multi-disciplinary and
problem-oriented. No doubt the ‘core’ discipline is
linguistics, since it is difficult to imagine an
applied linguistics problem whose solution did not
call upon a basis of understanding of the nature of
lsngusge. But AL is not associsted with eny particu—
lar school of thought in linguistics. It is essen—
tislly eclectic in nature, in the Buropean sense of
the term, mesning that pragmatic considerations
rather than dogmstic adherence to & particular
theory, determine which aspects of linguistics and
which parts of which other disciplines are of most
relevance in s given case. AL can relste to many
problems, such a8 speech communication research,
speech  pathology, artificial intelligence, etc,
when it relstes to providing an intellectus! basis
for the study of langusge learning and teaching, AL
serves the ends of education, not of theoretical
. linguistics, second lsnguage acquisition theory,
ete.

A difference can be observed between British and
American sttibudes respectively concerning the role
snd importance of theory ae sgainst methodology, in
planning the teaching of languages. In the Umited
States, theory is common!y held to dominate practice
and ideslly to determine what is done in the
clsssroom, with methodology being seen as 2 lower
priority. In British usage, excellence in metho-
dology is highly valued, while theory (which is also
highly valued but ig not & determiner of detailed
practice) is derived from experience snd research,
and serves a8 & pointer to methodological improve-
ment.

It will have been noted that no reference is made
throughout this paper to the theoreticsl idess of
Stephen Krashen, Heidi Dulsy, Marina Burt snd those
sssociated with the Monitor Theory. I do not find it
necesssry to invoke that set of concepts, for these
ressons: (i) the work of Krashen ef a/ in second
lsnguage scquisition (SLA) research belongs in a
different paradigm from this paper: where SLA ‘re-
search is s branch of linguistics snd seeks to
contribute to the development of SLA theory, the
present work is a branch of education and of applied
linguistics and seeks to improve the effectiveness
of language learning and teaching; (it) 1 find it
impossible on empirical and observational grounds to
accept the fundumental Krashen distinction between
‘acquisition’ and ‘learning’ as & theoretical di-
chotomy, upon which grest contrasts in subsequent
langusge behaviour are ssid to hang: though of
course as s metaphor for informal versus formal
learning, without theoreticsl status, it is unexcep—
tional; (iii) I follow Gregg (1984) and Long (1984)
in questioning each- of the various hypotheses put
forward by Krashen—~though again some of them
would be acceptable as mild generalisations from
teaching experience; (iv) most of Krashen's hypo—
theses conflict with experience. Thus the Natursl
Order Hypothesis implies that because certain
items are ssid to be typically acquired in a par—
ticular sequence therefore learners should not be
taught those items in a different sequence becsuze
they could not learn them. But it is at least
equally tenable as » hypothesis that any good
tescher could help any learner to learn any item
at any point in the learner’s progress; (v) the
Krashen hypotheses over—simplify the nsture of

. foreign langusge lesrning snd ignore the associated

techniques of language tesching; (vi) slmost no
reference is made to the enormous body of existing
work on the learning and tesching of languages both
prior snd subsequent to the enuncietion of the
Monitor hypothesis; (vii) for all these ressons the
Krashen work is of little relevance to the subject
of this paper.
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Constitution ofthe
Association of English Teachers in Korea
(Revised March 15, 1986)

L Name
The name of this organization shall be the
Association of English Teachers in Korea, herein
referred to as AETK or "the Association"

I1. Purpose
AETK is a not-for—profit organization estab—

lished to . promote scholarship, strengthen in—
struction, foster research, disseminate informa—
tion, and facilitate cross—cultural understanding

among persons -concerned with the teaching and
learning of English in Korea. In pursuing these
goals the Association shall co-operate in approp-
riate ways with other groups having similar con-
cerns,

III. Membership
Membership shall be open to any person in-
terested in the teaching of English in Korea who
supports the goals of the Association.  Non-—
voting membership shall be open to institutions,
agencies, and commercial organizations.

IV. Meetings
AETK shall hold meetings at times and places
decided upon and announced by the Council. One
meeting each year shall be designated the Annual
Meeting and shall include a business session.

V. Officers and Elections

A. The officers of AETK shall be a President,
a Vice-President, and a Secretary—Treasurer.
Officers shall be elected annually. The term of
office shall be from the close of one Annual
Meeting until the close of the next Annual
Meeting.

B. The Council shall consist of the officers,
the immediate Past President, the chairpersons of
all standing committees, and two members elected
at large. The members—at—large shall serve for
two years each, with one member elected each
year. The Council shall conduct the business of

the Association under general policies determined
at the Annual Meeting.

C. If the office of the President is vadated,
the Vice—President shall assume the Presidency.
Vacancies in other offices shall be dealt with as
determined by the Council.

V1. Amendments

This Constitution may be amended by a
majority vote of members attending the business
session of the Annual Meeting, provided that
written notice of the proposed change has been
endorsed by at least five members in good
standing and has been distributed to all members
at least sixty days prior to the Annual Meeting.

Bylaws of the
Association of English Teachers in Korea
(Revised March 15, 1986)

I. Language
The language of

English.

official AETK shall be

II. Membership and Dues

A. Qualified individuals who apply for mem—
bership and pay the annual dues of the Associa—
tion shall be enrolled as members in fg d
standing and shall be entitled to one vote in“any
AETK business meeting.

B. Private nonprofit agencies and commercial
organizations that pay the duly assessed dues of
the Association shall be recorded as ‘"institu—
tional members” without vote.

C. The dues for each category of membership
shall be as determined by the Council, and the
period of membership shall be for one year from
the date of enrollment.

III. Duties of Officers
A. The President shall preside at the Annual
Meeting, shall be the convener of the Council,
and shall be responsible for promoting relation—
ships with other organizations. The President
Continued on page 18
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1985-86 Program Committee Report

The programs presented at AETK meetings
during the past year have reflected a diversity
of interests to broaden any member’s professional
horizons. Dwight Strawn opened the world of
Harold Palmer up for us at our April 1985
meeting. Ruth Fischer spoke and led a discussion
at the May 1985 meeting on the topic of spoken
English from production to conversation. Then at
the June 1985 meeting, Young~Shik Lee chaired a
panel of Korean English language teachers and
researchers who enlightened us as to the current
trends in English education in Korea. Fall
programs included a program in. September on the
uses of videotapes ‘in the classroom led by
Margaret Elliott of the Sogang University Insti-
tute for English. In October, John Byrd of Seoul
Foreign. School shared word games for teaching
vocabulary, while in November Barbara Mintz of
the University of Maryland explored process—
oriented ways of teaching writing. The December
meeting was the scene of our second annual Swap
Meet where members attending shared classroom
ideas. At the January 1986 meeting, Young—Shik
Lee brought us up to date on current EFL trends
in Great Britain. Finally, thanks to the genero-
sity of the British Council our last program of
the year was truly special, for at the February
meeting we were privileged to have Dr. Peter
Strevens, noted English language teacher and
teacher trainer, speak to us about a model of
English language teaching.

As I look back over the year, it is apparent
than many of our members have spent time and
effort in presenting ideas and information. de-
signed to stimulate our professional growth. Our
heartfelt thanks to them all.

At our March 1986 Annual Business Meeting, I
was re-elected as Vice President and Program
Chair. As such, I am looking for members to work
with me and to volunteer their time and talents
in presenting a program or two. If nothing in
last year's list of programs matched your in-
terests, get involved so your needs are met, too,
To paraphrase the late John Kennedy, ask not what

your organization can do for you; ask what you
can do for your. organization. You can get in
touch with me in care of the English Department
at Yonsei University or by calling 7904-4418.
———Ruth Fischer

1985-86 Treasurer’s Report

Balance on hand March 20, 1985 W414,710
Receipts

Membership dues 470,000

Bank interest 15,966

Total receipts 485,966
Expenditures

Newsletter 158,540

Refreshments/publicity 79,750

Hall rental 19,500

Honoraria 130,000

Miscellaneous 4,680

Total expendit.ureé 392,470
Balance on hand March 16, 1986 505,206

--—-Robert Wissmath

A Note of Appreciation

AETK extends its appreciation to the Korea
Baptist Mission, the Yonsei University Foreign
Language Institute, and the Sogang University
Institute for English as an - International
Language for providing meeting places during the
past year and to the staff at the Korea Baptist
Mission office for their assistance in sending
out notices of our meetings.
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Contsnued from page 15
field has undergone in thirty years of change.
However, the overwhelming message nearly every
article in the book either explicitly or im-—
plicitly states is that all of us need to know
much more, This message is hardly new. We need
the co-operative work of linguistic theory,
learning theory, and classroom application to
move us further down the road. Surely we have
gained insights since the structuralists, Skinner
and AL; surely there are many more insights to
come.

We must, however, remember that teaching is
more than theory and application. Anne C. Newton
in "Current Trends in Language Teaching" reminds
us, "teaching involves much more than a knowledge
of methods. However well versed a teacher may be
in  psychological and linguistic  theories, in

techniques and methodologies, this knowledge
alone will not assure success. An even more
basic ingredient of all good teaching is the

teacher’'s attitude toward his or her students and
work" {24). She quotes Richard Via who stated,
"You must love your students. Or you must love
the subject you are teaching It's best if you
can love them both" Let us hope that anyone who
is guided through this book or who lakes himself
through it develops both attitudes.

Reviewed by Barbara R. Mints (University of Mary-
land, Asian Division)

English Today

Quarterly Magasine

Cambridge University Press

32 Best 57th Street

New York, NY 10022 USA

(Annual subscription price US$18.50)

English Today, a new British quarterly
magazine, wag first published in January 1985
Intrigued by an ad I received in the mail, I

subscribed and have since been informed, enter—
tained and charmed with each issue. The quar—
terly’s intent is not to provide yet more "useful
techniques for the classroom" & la JFEnglish
Teaching Forum, but rather to consider English
as the medium of communication among the peoples
of the world today. For instance, the first four
issues includes a series titled "An ABC of World

English" which is described as a ‘“gazetteer of
history, usage, fact, fashion and fallacy among
the main geopolitical terms of the language”

The gazetteer has so far considered Enghsh as it
is used from America to Australia (January 1985),
Brit to Creole (April), England to Ireland (July—
September), and Kenya to Zimbabwe (October—
December). From this series, we learn, for
example, that "the first recorded use of the word
‘America’ was in Martin Waldseemuller’'s map of
the world in 1507, labelling the area now called

Brazil";, that the word ‘Aussie] ‘usually pro-
nounced with a ‘2 but sometimes with an
‘s’.serves to typify.the Australian love of

the truncated term"; and that Scotland "is both
obviously a nation and obviously not a nation, a
condition which accounts for the psychological
discomfort of many Scots."

The January issue also explores the extent
that English is used around the world today. In
"How Many Millions? The Statistics of English
Today," David Crystal counts a total of more than
316,015,000 persons- who speak English as a first
language and a total of more than 1336845000
who speak it as a second language in countries
"where English has official status as a medium of
communication, and where people have learned it——
usually in school--as a second language" An
accompanying chart breaks these down by country.
Since Crystal gives no figures for “people who
have learned English as a foreign language, in
countries where the language has no official
status," Korea is not listed. Here, we may have a

problem of definition. Nevertheless, the figures
he does give are impressive indeed.
English Today is not merely concerned

with the statistics of English; it is also con-—
Continued on page L7
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